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Background Leading to My Inquiry (Slide 2)

We started the year with piloting a new evaluation tool. Over the past few years, we have
worked to shift our instructional model to be more student-centered as we prepare students
for the new economy. Often times, our own educational experiences shape how we create
educational experiences for our students, but we had to make a shift. For me, this shift is taking
place in my role as building leader. But how does my learning of this shift impact staff
development, both individually and collectively? In this presentation, | will share how the
implementation of the new evaluation model served to increase my effectiveness in conveying
and connecting our instructional model.

The Purpose of My Inquiry (Slide 3)

Therefore, the purpose of my action inquiry was to increase my understanding of a new
evaluation model through observing and engaging in professional development with teachers.
As an instructional leader, my goal is to implement the new evaluation model in a way that
increases my effectiveness in conveying and connecting our instructional model.

My Wondering (Slide 4)

With this purpose, | wondered how my understanding and implementation of the FTEM (new
evaluation model) will impact Staff Development, both individually and collectively.

¢ In what ways do evaluation models effect instructional models?

e What relationship is there between an evaluation model and instructional model?



My Actions (Slide 5-7)

e Engaged in professional development with my Instructional Leadership Team and
FTEM Leadership Team on the FTEM Tool.

e Learned the why for shifting from Standards for Success (SFS) to the Focused
Teacher Evaluation Model (FTEM)

e Discussed the non-negotiable of no teacher being negatively impacted by trying
the tool.

e Learned the philosophy behind the FTEM Tool, created by Robert Marzano, and
the alignment to our pedagogy.

e Compared the FTEM to SFS throughout as we discussed the How.

e Created an implementation plan for professional development

¢ Provided professional development throughout the year that was chunked and
manageable for staff to attain as we learned together with a new tool that would
better align feedback with our instructional shift.
e Provided information about the FTEM Tool and its components
e Compared the Marzano Teaching Map to the FTEM Model
e Discussed the differences between SFS and FTEM and the Benefits of FTEM.
Reviewed Implementation Plan: The FTEM Leadership Team went through the
process first by selecting a domain/element for observation along with our
building-side elements of focus. Administration observed the Instructional Team
Leads and the Instructional Team Leads observed the FTEM Teacher Leaders. We
met for reflection and discussion following (September-October). PLC Leaders
went the process next following the process similarly (October-November). All
certified staff went the process by the end of first semester. (November-
December)

¢ Held Beginning of the Year, Middle of the Year, and End of Year Conferences to:
e review school-wide achievement goals and data,
e reiterate FTEM focuses,
o reflect on teacher professional practice through self-assessment of deliberate
practices
e learn teacher’s personal and professional goals for the year and review progress
in meeting goals during the year
e Scheduled Formal and Informal Observations of school-wide focuses as well as teacher
choice of focus with instructional strategies
e Administration observed teachers after instructional team leads collaborated
with teacher on the elements planned to observed.

e Each teacher had one informal and formal observation each semester.



Data Collection (Slide 8)

Throughout this time, data was collected in the following ways:

o Diffusion of Deliberate Practice: Teachers self-assessed where they were with
implementing our deliberate practices for instruction and student ownership
which tied directly to the FTEM. Diffusion of Deliberate Practices is modeled
after the Diffusion of Innovation. We took a slightly different spin and connected
it to Ron Clark’s classification of people represented in an organization; riders,
walkers, runners, joggers, and drivers.

o Staff Feedback
e FTEM Discussion Post: Throughout the process of learning how the
evaluation model aligns with the instructional model, teachers were able
to share thoughts regarding the tool and process within the evaluation
tool, iObservation.

e 3 Stars and 1 wish: At the start of second semester, teachers were given
the opportunity to share feedback as our entire staff went through 1
cycle of evaluation. | asked teachers to share three starts (what they
enjoyed about the tool and process) and one wish (what they thought
could be improved or share a question/wondering).

e Teacher Effectiveness Ratings: This graph represents the score distribution of
teachers based upon informal and formal observations that occurred throughout
the year with the specific domains and elements for the building and teacher
choice.

My Data (Slides 9-12)

Diffusion of Deliberate Practices:



FTEM Discussion Post

3 STARS & 1 WISH:

Teacher Growth Ratings:



My Discoveries (Slide 13)

e Tight alignment with the evaluation model and instructional model reduces stress for
the practitioner as well as the observer.

e An evaluative tool that supports professional development in deliberate practices for
instruction helps to make feedback more meaningful and about growth for all.

e Utilizing the evaluation model as a resource for implementation of the instructional
model helps both the practitioner and observer increase self-efficacy in practice.

e Teacher practice is seen and felt as more effective both individually and collectively
(PLCs).

Where | Am Heading Next (Slide 14)

Continue learning more about the Focused Teacher Evaluation Model and how it
supports and aligns with the instructional model
o Develop more of a system for utilizing the tool and connecting the instructional
model with the evaluation model for thriving school results.
¢ Continue to make evident the alignment with the evaluation model and instructional
model to validate and celebrate the hard work of teachers and their growth in
professional practice
o Seek additional ways to provide coaching feedback and support to teachers on both
their identified and unidentified next steps.

e Maintain opportunities for personal reflection in supporting growth for all as it relates
to effectiveness
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Background Leading to this Inquiry

o We started the year with piloting a new evaluation
tool. Over the past few years, we have worked to
shift our instructional model to be more
student-centered as we prepare students for the
new economy. Often times, our own educational

experiences shape

now we create educational

experiences for our students, but we had to make a

shift. For me, this s

nift is taking place in my role as

building leader. But how does my learning of this
shift impact staff development, both individually

and collectively? In this presentation, | will share
how the implementation of the new evaluation
model served to increase my effectiveness in
conveying and connecting our instructional model.



Purpose of This Inquiry

¢ The purpose of my action research project is to increase my
understanding of a new evaluation model through
observing and engaging in professional development with
teachers. As an instructional leader, my goal is to
implement the new evaluation model in a way that
increases my effectiveness in conveying and connecting our
instructional model.




My Wondering

¢ | wonder how my understanding and implementation of

the FTEM (new evaluation model) will impact Staff
Development, both individually and collectively.

¢ In what ways do evaluation models effect instructional
models?

¢ What relationship is there between an evaluation model
and instructional model?



My Actions

¢ Engaged in professional development with my
Instructional Leadership Team and FTEM
Leadership Team on the FTEM Tool.

¢

Learned the why for shifting from Standards for
Success (SFS) to the Focused Teacher Evaluation Model
(FTEM)

Discussed the non-negotiable of no teacher being
negatively impacted by trying the tool.

Learned the philosophy behind the FTEM Tool, created
by Robert Marzano, and the alignment to our
pedagogy.

Compared the FTEM to SFS throughout as we
discussed the How.

Created an implementation plan for professional
development



My Actions

¢ Provided professional development throughout the year
that was chunked and manageable for staff to attain as
we learned together with a new tool that would better

align feedback with our instructional shift.

¢ Provided information about the FTEM Tool and its components

¢ Compared the Marzano Teaching Map to the FTEM Model

¢ Discussed the differences between SFS and FTEM and the Benefits
of FTEM.

¢ Reviewed Implementation Plan: The FTEM Leadership Team went
through the process first by selecting a domain/element for
observation along with our building-side elements of focus.
Administration observed the Instructional Team Leads and the
Instructional Team Leads observed the FTEM Teacher Leaders. We
met for reflection and discussion following (September-October).
PLC Leaders went the process next following the process similarly
(October-November). All certified staff went the process by the
end of first semester. (November-December)



My Actions

¢ Held Beginning of the Year, Middle of the Year, and

End of Year Conferences to:

¢ review school-wide achievement goals and data,

+ reiterate FTEM focuses,

¢ reflect on teacher professional practice through
self-assessment of deliberate practices

¢ learn teacher’s personal and professional goals for the year
and review progress in meeting goals during the year

¢ Scheduled Formal and Informal Observations of
school-wide focuses as well as teacher choice of

focus with instructional strategies
¢ Administration observed teachers after instructional team
leads collaborated with teacher on the elements planned to
observed.
+ Each teacher had one informal and formal observation each
semester.




Data Collection

Throughout this time, data was collected in the following
ways:
o Diffusion of Deliberate Practice
o Staff Feedback
+ FTEM Discussion Post
« 3 Starsand 1 wish
o Teacher Growth Ratings based upon observations



Diffusion of Deliberate Practices

¢ Teachers self-assessed where they were with implementing our
deliberate practices for instruction and student ownership which tied
directly to the FTEM. Diffusion of Deliberate Practices is modeled after
the Diffusion of Innovation. We took a slightly different spin and
connected it with Ron Clark’s classification of people represented in an
organization; riders, walkers, runners, joggers, and drivers.



FTEM Discussion Post

Throughout the process of learning how the evaluation model aligns with
the instructional model, teachers were able to share thoughts regarding
the tool and process within the evaluation tool, iObservation.




3 Stars and 1 Wish

At the start of Second Semester, teachers were given the opportunity to
share feedback as our entire staff went through 1 cycle of evaluation. |
asked teachers to share three stars (what they enjoyed about the tool and

process) and one wish (what they thought could be improved or share a
question/wondering).




Teacher Growth Ratings

. This graph represents the score distribution of teachers based
upon informal and formal observations that occurred throughout

the year with the specific domains and elements for the building
and teacher choice.



My Discoveries

. Tight alignment with the evaluation model and
instructional model reduces stress for the practitioner as
well as the observer.

. An evaluative tool that supports professional development
in deliberate practices for instruction helps to make
feedback more meaningful and about growth for all.

. Utilizing the evaluation model as a resource for
implementation of the instructional model helps both the
practitioner and observer increase self-efficacy in practice.
. Teacher practice is seen and felt as more effective both
individually and collectively (PLCs).




Where Am | Heading Nexi?

Continue learning more about the Focused Teacher Evaluation
Model and how it supports and aligns with the instructional

model
Develop more of a system for utilizing the tool and connecting the
instructional model with the evaluation model for thriving school results.

Continue to make evident the alignment with the evaluation
model and instructional model to validate and celebrate the
hard work of teachers and their growth in professional practice
Seek additional ways to provide coaching feedback and support
to teachers on both their identified and unidentified next steps.
Maintain opportunities for personal reflection in supporting
growth for all as it relates to effectiveness
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