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Purpose of Inquiry

It became clear after analyzing the results of the Highly
Reliable Schools Level 2 survey data that Amy
Beverland Elementary School needed a clear vision as
to how instruction should be addressed. In an effort to
decrease variance across instructional settings, this
presentation will outline the process taken to create a
clear, shared vision and the qualitative and quantitative
data to measure progress.



Our Wondering

In what ways might a clearly defined vision
provide instructional clarity and decrease
variance across classrooms?



Our Actions

In the Professional Learning Community (PLC) of each grade
level, teams were asked to share what they believe to be
characteristics of highly effective instruction. These
characteristics were categorized into Should See and Hear,
Might See and Hear, and Should Never See and Hear.

After each PLC provided input, the leadership team
synthesized the input to create a final document for review.
The document was shared with each certified staff member

for feedback prior to finalization.



What is Highly Effective Inshruction?
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HLS Level 2 Survey

Leading Indicator 2.1
“The school leader communicates a clear vision as to
how instruction should be addressed in the school.”



From the HLS Level 2 survey, leading indicator 2.1
was provided to all certified staff members on
Wednesday, February 13th. 100% (n=35) of staff

members surveyed responded, “Agree” or “Strongly
Agree.”
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Learning Statement One: Instructional practice
across the building was inconsistent and had high
variance.

Learning Statement Two: Collaborative
problem-solving and generation of an instructional
model increased staff ownership.



Where We Are Heading Next

e \What has our team learned about our school?
About our teachers? Having a voice in the process
increased ownership of the product. When our
teachers know better, they do better.

e \What changes will your team make or have made
in your practice? What new wonderings does your
team have? Leadership team will monitor
implementation and provide actionable feedback.



Questions?



