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Leading Indicator 2.1: The school communicates a clear vision of how
instruction should be addressed in the school.

- . . S Not

Sustaining Applying Developing Beginning Attempting
The school The school has The school has The school isin | The school has
continually implemented implemented the beginning, not attempted
cultivates a schoolwide a schoolwide yet incomplete, | to implement
information language language stages of a schoolwide
through quick or model of or model of implementing language
data sources instruction, instruction. a schoolwide or model of
to monitor the | and it can language instruction.
extent to which | produce lagging or model of
the schoolwide | indicators instruction.
language to show the
or model of desired effects
instruction is of these actions.
consistently
used, and it
takes proper
actions to
intervene
when quick
data indicate
a potential
problem.

* Substantial school improvement requires a
coordinated, systemic, and collective effort rather
than a series of isolated individual events.

* Leaders of Learning Rick DuFour and Robert Marzano 2012

Why implement a model of instructional?

Establishes a common language of instructional practice for school-
wide collaboration.

Clearly defines instructional actions that a school commits to using
to help students learn.

Identifies specific aspects of pedagogical growth for teachers as
professional learners.

Provides a framework for quality, initial instruction aka... tier one
(RTI/ MTSS).
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Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses related to

The Importance of Quality, First Instruction

A research-based
model of instruction
provides clear
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achievement. New York: Routledge.
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educational systems and structures for growing
expert teachers are not very effective. If; in fact,
teachers do plateau after five years, it likely has more
to do with the system’s deficiencies than it does the
traits of individual teachers. In our cumulative con-
versations with educators across the United States
as to how it could be possible that teachers plateau
after five years of experience, we find that the fol-
lowing opinions are common.
1. Less experienced and younger teachers
have a go-getter attitude.

2. More experienced teachers do not have
anything left to prove.

3. More experienced teachers burn out,
leading to a lack of growth.

4. Less experienced teachers work harder
because they are less comfortable in
their positions.

Our experience with teachers has been quite dif-
ferent from these opinions. We have worked with as
many experienced teachers who are go-getters as we
have worked with younger, less experienced teach-
ers who are go-getters. We have encountered many
experienced educators who are still working to get
better and improve schooling for their students.
Teacher burnout seems as prevalent, and perhaps
more prevalent, with less experienced teachers than
among those with more experience. Finally, we have
worked with countless teachers with a great deal
of experience who continue to work very hard at

their craft.

We believe that all teachers can improve their
pedagogical skills regardless of their current skill
levels and regardless of their years of experience.
Even if teacher growth does in fact flatline after
five years, we are convinced that this trend can be
mitigated. To do this, however, individual teachers
and the school systems in which they work must be

cognizant of the different types of practice and use
those types accordingly.

Different Types of Practice

An analysis of the research on expertise reveals
key phases and actions for teacher growth and
development, especially after the initial phase of
rapid growth ends. Here we rely heavily on the
work of Anders Ericsson. Ericsson was a Conradi
Eminent Scholar and professor of psychology at
Florida State University and was recognized as one
of the world’s premier researchers on human per-
formance and expertise. For over forty years, he
studied experts and how they achieved expertise.
This study led him to research and analyze experts
across multiple ficlds for many decades, charting
their paths to expertise. Ericsson’s work has been
widely cited, adopted, and adapted, including in
Malcom Gladwell’s (2008) book, Outliers: The
Story of Success. In their 2017 book, Peak: Secrets for
the New Science of Expertise, Anders Ericsson and
Robert Pool highlight three types of practice that
people engage in across all fields that lead to vary-
ing levels of improvement: naive practice, purpose-
ful practice, and deliberate practice.

Naive Practice

Naive practice, according to Ericsson and Pool
(2017), involves simply practicing or doing some-
thing over and over and expecting to get better at
it. This works when you have never engaged in or
are relatively new to the skill you are practicing. For
example, none of the authors of this text can play
the violin. If we all picked up violins and began to
practice feverishly, we would improve, to a point.
That is accurate for new skills. Naive practice only
works temporarily, until one has gained enough
skill to plateau. This is one of Ericsson’s biggest crit-
icisms of Outliers (Gladwell, 2008) and the alleged
ten-thousand-hour rule of practice to become an
expert. Engaging in ten thousand hours of naive
practice will not make anyone an expert. With
teaching, it stands to reason that naive practice
would work for those who have not taught before
(that is, teachers at the beginning of their careers).
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The isue in education is that almost all of the prac-
tice that teachers enpape in is nalve practice. One
cannot develop expertise through continual natve
practice. If teachers do reach a platean after five
years of experience, this could be one major reason
why. To push through this plateau effect (if it, in
fact, exists), teachers need to engage in purposeful
practice, or even better, deliberate practice.

Purposeful Practice
Purpeseful practice, according to Ericsson and
Pocl (2017), consists of practice that meess four cri-
teria, as follows.
1. Defining dear, specific poals
2. Seying focused

3. Receiving feedback
4. Getting out of one’s comfoet zone

Educators can engage in purposeful practice in
their schools, although the existing structures and
systems in schools do not necessarily support or
reward it. For example, teachers typically receive
feedback from their supervisors about their teaching
in peneral. This notwithstanding, many teachers po
the entire year without feedback on 2 well-defined,
specific poal. When supervisors do pive feedback
on specific poals, the frequency of the feedback is
typically oaly a few times per school year. In addi-
tion, when the purposeful practice is tied to teacher
evaluation systems, the process is often contrived
because the teachers know they are being measired.
This can lead to educators sdecting goals that they
know they can easily achieve rather than those they
really need to work on. If prowth and development
of teaching expertise are the poals, this is not pood
encugh. As we explain in subsequent sections, there
are solutions to these issaes.

Purposeful practice allows people to continue
to improve beyond what is possible with natve
practice, but it still has limits. The best approach
for the development of expertise—and in fact, 2
required component for experts across all fields —is

larpe doses of deliberate practice over the course of
many years.

Deliberate Practice

Deltberase praceice includes the criteria for pus-
poseful practice, but it also includes additional
characteristics. According to Ericsson and Pool
(2017):

1. Dalbarato practica dovalops skils that
othar poopio have dready gurad out
how to do and for which offoctve traning
tochnigues have boon estabshod .. . It
5] ovarsean by a lacher of coach who
&= famiar with $o abiltios of axpert par-
formees and with how thoso abiltias can
ba dovelopad.

2 Dalbarato practica takas place out=de of
ona’s comfort 20ne and requires tha shu-

dant 10 constantly try Tngs that aro just
sbove his of har abitias.

3. Dalborato practica iInvolves wol
datined, spacitic gogls. . . . It s not
amod 3t IMProving Some Vagao over-
all improvemant.

4. Dalborato prachica . . . requras 3 parson’s
full attontion and conscous acbons. It
=t anough 1o simply folow a taacher’s
or coach's diroctions.

5. Dalbarato practica Invoives foadback and
modmcation of afforts In fasponss to that
foodback. Early In the training procoss,
much of the feodback will coma from the
toachar or coach, who will monitor prog-
ress, paint out problems, and offor ways
10 address thoso problams. With tme
and axporiance studonts must laam to
montor thamsahvs, spot mistakas, and
adust accordingly.

6. Dalbarato practica both produces and
daponds on ofioctive mental roprosenta-
tiors. Improving parformance goes hand
n hand with improving mantal saprasanta-
tons; 35 ona's parformance Improves, the
representations bocome more datatied
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Leading Indicator 2.2: Support is provided to teachers to continually enhance
their pedagogical skills through reflection and professional growth plans.

for pedagogical
skills and track
their individual
progress,

and it takes
proper actions
to intervene
when quick
data indicate

a potential
problem.

it can produce
lagging
indicators

to show the
desired effects

of these actions.

for pedagogical
skills and track
their individual
progress.

e - - N Not

Sustaining Applying Developing Beginning Attempting
The school The school has The school has The school isin | The school has
continually protocols and protocols and the beginning, not attempted
cultivates practices in practices in yet incomplete, | to ensure that
information place to ensure | place to ensure | stages of all teachers
through quick that all teachers | that all teachers | drafting establish
data sources establish establish protocols and growth goals
to monitor the growth goals growth goals practices to for pedagogical
extent to which | for pedagogical | for pedagogical | ensure that skills and track
all teachers skills and track skills and track all teachers their individual
establish their individual | their individual | establish progress.
growth goals progress, and progress. growth goals

Panic Zone Goals

Anxious, Tense, Stressed, Disinclined, Fearful

Goals set in this zone can limit personal development because
they represent a potential reach too far in personal growth.
Emotions associated with this zone include:

Stretch Zone Goals

Excitement, Anticipation, Challenge, Expectant

Goals set in this zone offer the ideal opportunity for personal
development. Emotions associated with this zone include:

Comfort Zone Goals

Safe, Easy, Bored, Unchallenged

Goals set in this zone offer little to no personal development. This
zone represents areas in which individuals are already competent
and setting the goal is simply a matter of compliance. Emotions

associated with this zone include:

Source: Adapted from © 2000 by Senniger.
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ELEMENT 6: Chunking Content

What do | typically do to chunk content into short, digestible bites?

Teacher Evidence
Behaviors
O I systematically use preassessment data to
plan for chunks.

O I systematically present new content in
larger or smaller chunks based on students’
initial understanding of new content.

O I systematically group students to process
the chunks of information I taught.

O I systematically present new declarative
knowledge; 1 ensure the chunks
comprise concepts and details that go
logically together.

O I systematically present new procedural

O 1thoroughly understand the various ways [

can use chunking in the classroom.

Student Evidence

Behaviors

O Students commonly actively engage in
processing content between chunks.

O Students commonly appear to understand
the content in cach chunk.

Understandings
O Students can explain why I stop at specific
points during presentation of new content.

O Students can determine whether chunking

knowledge; I ensure the chunks comprise is working for them or not.
steps in a process that go together.
Self-Rating Protocol
Understandings g
O I thoroughly und d the re of ;(\!lwsways bcg;:n.vmh stf:p A; scc Teacher Evidence
chunking content in terms of enhancing a L g
students’ learning.
Step Score Descriptor Directions
1 In addition to level 3 (applying) performance, | identify students who do not | If yes, score 4
c " exhibit the desired effects related to chunking content. | adapt behaviors
fnn % | and create new strategies for their unique needs and situations. S oS
B I engage in behaviors related to chunking content without significant Ifyes, gotostepC
B . errors or omissions, and a8 majority of my students exhibit the desired
Applying | pehaviors and understandings related to chunking content. 1 no, score 2
B I engage in behaviors related to chunking content without significant Ifyes, goto step B
A . errors or omissions, and | understand important information related to If to sten D
Developing chunking content. no-ge :
| engage in behaviors related to chunking content, but with significant Ifyes, score 1
D 1 errors or omissions such as breaking the content into chunks that are If no. score 0
Beginning | not small enough for students to easily process or breaking content into :
chunks that are too small.
0 : 8 :
Not Using I do not engage in behaviors related to chunking content.
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2
DEVELOPING

| engage in behaviors related to chunking content without
significant errors or omissions, and | understand important
information related to chunking contant.

Yes

3
APPLYING

| engage in behaviors related to chunking
contant without significant errors or
omissions, and a majority of my students
exhibit the desired behaviors and
understandings relatad to chunking content

Yes No

—

No

1
BEGINNING

| engage in behaviors related
to chunking content but with
significant errors or omissions.

4
INNOVATING
In addition to level 3
(applying) performancs,

| identify students

who do not exhibit the
desired effects related
to chunking content |

adapt behaviors and
create new stratagies
for their unique needs

and situations.

Yes No
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Generic Scale for Instructional Practice and Phases of
Teacher Growth

and situations

Autonomous Phase Shaping Phase Cognitive
Phase
Innovating Applying Developing Beginning Not using
4 3 2 1 0
The teacher The teacher uses The teacher The teacher The teacher
integrates strategies or uses uses is unaware
several behaviors strategies or  strategies or of strategies
strategiesto ~ associated with behaviors behaviors or behaviors
create a an element and associated associated associated
macrostrategy ~ monitors their with an with an with an
or adapts effects on student element, but element element
strategies for outcomes. in a incorrectly or
unique mechanistic with parts
student needs way. missing.
and situations
Focus is on Learning Focus is on Teaching
Innovating Applying Developing Beginning Not using
4 3 2 1 0
The teacher The teacher uses The teacher The teacher The teacher
integrates strategies or uses uses is unaware
several behaviors strategies or  strategies or of strategies
strategies to associated with behaviors behaviors or behaviors
create a an element and associated associated associated
macrostrategy =~ monitors their with an with an with an
or adapts effects on student element, but element element
strategies for outcomes. ina incorrectly or
unique mechanistic with parts
student needs way. missing.
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R In adation o leval 3 (3pPINg) performance, the taacher lcantMas studants who do not
axhibit the desired effects ralated to this clement. The teacher adapts behaviors and crodtes
INOVAURG | cw stratogios for thalr LMIque NEods and sRuations.
5 The teacher angages In behaviors ralated to this alemant without significant errors
o omissions, and a majortty of his of her studants axhibit the cesired bahaviors and
APPIVINS | ndorstandings related %o this sloment.
2 The teacher angages In behaviors related to this alemant without significant errors or
Developing | omissions, and undarstands Important iInformation related to this clement.
1 The teacher angages In behaviors related to this alemant, but with significant arrors
Boginning | or omissions.
0
Not Using The teacher does not engage In behaviors related 1o this elemant.
Searre: © 2021 by Robert |. Marzane.

Figure 3.1: Generic form of the scale for the forty-three elements.

the brain of a leamer engaped in the types of practice
As poopio Sctivaly practica an cbject of karm-

ing. thoy oot bottar at what thoy are practic-
Ing bocausa thair brains ara growing more

dendritos, synapses, and neural natworks for
that specitc cbjoct of karming. The largar the
Petwork gats T Mot raturslly and aUtcmat.
icaly thay can think about, ramambar and
wsa that cbjact of laaming. . 72)
In the coaching relationship, the teacher’s brain is
in the process of leaming a new skill.

It is important for coaches to understand how the
different leveds of performance in the coaching scale
coerelate to a teacher’s development over time. To
this end, Marzano and Simms (2013) identified and
explained three stapes of teacher prowth that occur
in the learning process.

occurs when a teacher learns about 2 new
strategy and researches how © use it.
refers to a teacher’s initial usage of 2 new
strategy, when significant errors and

3. Autonomous phase: The autonomous
phase represents a teacher’s ability to use

a strazegy easily and fuently, as well as
custoenize the stratepy for specific students
and situations.

These three stapes represent the process teachers
experience as professional learmers. Understanding
the learning process that occurs through the three
stapes of developenent will asist coaches in aligning
specific coaching strategies to a teacher’s progress
through the levels of performance repeesented in
the coaching rubric.

The coaching rubric serves as a lens to assist
instructional coaches as they puide a teacher
from one level of the rabric to the next. In daoing
s0, coaches are practicing the act of coaching as
described by Marzano and Simens (2013): "Moving
a person from where he or she is to where he or she
needs or wants to be” (p. 4). To this end, we have
specific recommendations for how a coach might
help move a teacher from each level to the next as
the teacher propresses from noe using (0) all the way
up through innovating (4).

Not Using (U) to Beginning (1)

Teachers at the not using (0) level, moving
toward beginning (1), are in the copnitive stape
of their development relative to a specific sratepy.
At this stape, they need to learn more about the

Improving Teacher Development,
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structional element they have selected and con-
ler possible strategies they can use to implement
e element in their dassrooms. Strategic coaching
¢ this move includes the following actions.

» Provide teachers with research sapporting
the element so they understand why the
element is important to student leaming.
When teachers understand the reasons
behind an element, they can focus ther
thinking about how it might work in
their practice.

* Provide teachers with several smple
strategies for the dement. For this
process, the Marzano Compendium
of Instructional Strategies (Marzano
Resources, 2016) is an excellent resource.

* Work with the teacher to select 2 stratepy
the teacher has some initial understanding
about or thinks would be useful in his or
her specific prade level or content area.

» Provide an understanding of the steps
of the chosen strategy to enhance the
teacher’s confidence and knowledge to try
the stratepy for the first time. This could
inchude working with the teacher to write
a shoet script or a step-by-step guide 1o
follow the first few times he or she tries a
strategy. The following text is an example
of 2 script for a teacher who is planning to
use a four cormers discussion stratepy for
the first time.

1. Explain the purpose of the four

2. Tdl students to move only when you
tell them to go.

3. Explain the expecations for how
students should move to the corner
they select.

4. Tdl students the expectations for
how to discuss their perspectives
with others.

5. Ask if there are any questions about
what you are asking students 1o do.
6. Describe the perspectives represented
in each of the four corners.

7. Tell sudents to think silently
to themselves and consider the
four perspectives.

8. Tell sudents to move to their cormer
and discuss why they selected
that perspective.

* Discuss and develop a protocol for
stratepies that do not have specific steps.
An example of such 2 protocol would be
students using individual whiteboards as
a responise system. There are no specfic
steps for how this strazegy should be used,
50 teachers need to develop guidance for
how the whiteboards will be used. For
example, the teacher’s puidance for using
whiteboards might specify that students
hold their baards up for the teacher to see
when told to “display your thinking™ and
then put their boards down oa 2 similar
signal froem the teacher. The protocol
could also inchude how the teacher will
have students discuss their thinking with
athers as part of the whiteboard activity.

» If possible, model, co-teach, or show a
video of the sdected strategy. It is vahuable
for the instructional coach to peovide a
live or recorded demonstration to develop
a teacher’s mental model of the strategy.

Beginning (1) to Developing (2)

The first time a teacher tries a new stratepy, he or
she enters the beginning level (1) of the scale and
the shaping stage of developeent relative to a spe-
cific strategy. The key to contimued developenent is
to eliminate errors and improve fluency in the use
of the selected stratepy. Stratepic coaching for this
move includes the following.

Improving Teacher Development,
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Encourage teachers to tell students they
are using 2 new stratepy and how it is
designed to help them learn.

Look for proper setup and directions for

the new stratepy and observe whether

learners understand what they are
supposed to be doing.

* Monitor for correct exeaation of the
strategy if it has specfic steps or the use of
a protocal for 2 stratepy that requires one.

» Focus attention on the students in class
and monitor the effeces of the stratepy on
them. At the shaping stape of development,
teachers are still focused heavily on ther
own use of the stratepy and are noe yet able
to pay close attention o how the strategy
is affecting students. By watching students,
the coach will be able to provide specific
feedback reparding student evidence that
the teacher may not even notice.

* If possible, record video of the teacher and
students during the use of the strategy.
initiate productive conversations about
adjustments in the teacher’s practice that
might improve his or her application of
the stratepy.

Developing (2) to Applying ()

For a teacher, the move from the developing level
(2) to the applying level (3) represents a shift from
focusing on teaching to focusing on student learn-
ing. This is the move from the shaping phase of
development to the autonomous phase of develop-
ment. Anromomowns means that teachers are mas-
tering the use of a strategy such that they do not
have to consciously think about what they need o
do next to make the strategy work. This allows a
teacher to turm his or her attention to the key aspect
of the applying level (3), which is mentrorimg—
purposefully locking and listening for the effects of
the stratepy on students. These effects on students
are described for each of the forty-three elements

of the NASOT model in the Student Evidence sec-
ticns of appendix A (pape 97). Strategic coaching
for the move from developing to applying includes
the following.

» Coach teachers to undesstand that moai-
toring goes deeper than learner compliance
determine whether the stratepy is having
the intended effect on the learners. For
example, monitoring the use of the four
corners discussion strategy involves not
anly noting that students are following the
directions, but also determining whether
the stratepy helps them better undesstand
VANOoUs perspectives an a topic.

* Work with teachess to focus on theee
aitegories of monitoring the effectivenes
of 2 strategy within a specific element
of instruction. The three categories are:

(1) students” acticns, (2) direct questions
to students, and (3) artifacts or products.
the stratepy a teacher is using, A teacher
might use ideas from one, twa, or all three
aitrgories to monitor the effectiveness of
the specific stratepy they are using. Figure
3.2 (pape 38) mmples monitoring ideas for
the instructional stratepy of combination
notes, which falls within dement 8,
recoeding and repeesenting content.

» Observe the decisions teachers make based
an their monitoring. If the strategy is not
having the desired effect on the learn-
ers, do they make an effort to monitor
and adjust the use of the stratepy? When
teachers are monitoring coerectly for the
effect of the strategy, they will usaally
adjust their instruction. However, if they
are simply monitoring for learner compli-
ance, they often move forward without
adjusting even if adjustment is needed.

Improving Teacher Development,
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Student Actions Direct Questions to Students Artifacts or Products
Students actively record What are some of the most Complatod note-taking products
Information In the writton- Important places of information you | Include written notes, graphic
notes column on the laft side have writton down so far? represantations, and summary
of tha papar and make graphic NP points at the bottom of the page.
representations In the space on mg':;'"um rapresant

the right side of tha notes.

Figure 3.2: ldeas for monitoring the effectiveness of the combination notes strategy.

Applying (3) to Innovating (4)

To reach the highest level on the scale, a teacher
must truly become an innovator with the spe-
cific strategy he or she is developing. The teacher
is continuing in the autonomous stape of growth
and now understands the use of the strategy well
enough to build hybeid versions to accommodate
the needs of sudents for whom the stratepy is not
working. Strategic coaching at this leved includes at
least two specific approaches.

» Help teachers develop 2 macrostrategy.
Marzano and Simms (2013) define
macrosrareyy as “a set of instructional
strategies used topether for a specific
purpase” (p. 155). For example, assame
a teacher selected element 24, increasing
student response rates, as his prowth poal
element. His initial stratepies for growth
in this area were wait time and random
selection of students. As a result of his
peactice and focused feedback, he is using
these two stratepies at the applying level.
In order to continue his growth, the coach
helps him construct 2 macrostratepy for
the purpase of involving more learners
and petting students 10 engage more
deeply in the content. Specifically, the
coach suppests that the teacher add two
additional stratepies to his questioning
practice: response chaining (asking
students to comment on the answer
provided by a student, then asking
students to comment on that sscond

response, and so oa) and multiple types
of questions (invalving multiple students
to answer retrieval, analytical, predictive,
interpretive, and evahuative questions).
By combining the four strategies of

wait time, random selection, response
chaining, and multiple types of questions,
the teacher creates 2 macrostratepy © use
for the purpose of involving moee leamers
and provoking deeper enpagement in
the content.

Help teachers adapt strategies for the
needs of different learners. For example,
a teacher who is at the applying levdd (3)
in her use of the instructional element

of assigning purposeful homewark
{element 20 in the NASOT model)
wants 1o move to level 4, innovating.
Recognizing the need to differentiate
practices to accommodate the different
levels of development amang her students,
stratepy by creating 2 homework choice
menu in which each option indicates the
specific topic that homework assipnment
addresses. This allows students to self-
select their homework assipnments based
an the topics with which they need more
practice. It also empowers the teacher to
direct students toward specific homework
exercises that will help them practice areas
they need to strengthen.

Improving Teacher Development,
Marzano Resources 2021
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One of the keys use of formative assessment is to monitor the effectiveness of
Instruction during instruction....”Active Progress Monitoring”.....or “Checking For
Understanding”.

A clear and direct focus on learning.

Three key ways to monitor:

Instructional Practice:

Students’ Actions Direct Questions to Students Students’ Artifacts
Look for and listen What will you Products produced
for specific specifically ask as aresult of a
student actions students to specific strategy.
based on an determine the (What should you
instructional effect of a expect to see?)
element or strategy?
strategy.

Instructional Practice: Recording and Representing Content

Students’ Actions Direct Questions to Students Students’ Artifacts
» Students actively * Can you explain * Note taking formats
record information the organization of are completed
in an appropriate this information? correctly
format.
* What are some of * Graphic Organizers
+ Students ask the important are completed.
questions to pieces of
clarify information information you + Students create
they are recording. have recorded? models of concepts

Improving Teacher
Development, Marzano
Resources 2021
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Three Phase Feedback Protocol
Used to promote growth and done in narrative format without any type of
formal scoring.

Usually focused on the predominant element being observed in a short
walkthrough or sit-in observation and for instructional coaching focused on
growth goal elements.

Describe:

As a coach observes instruction, he/she describes exactly what they see and hear. This can
include scripting direct quotes from teachers and students as well as general observations about
teacher and student behaviors. The goal is to describe exactly what is seen and heard This
information will inform the next two steps in the protocol.

Acknowledge and Celebrate:

In this phase of the protocol a coach has an opportunity to acknowledge growth they have seen in
a teacher’s practice and/or recognize aspects of the strategy the teacher was doing well. This
allows the coach to engage in the concept of connection before correction.

Coaching for Continued Growth:

For this part of the protocol a coach should refer to the coaching rubric in and determine where
they see the teacher’s current status on the rubric. A coach can then consider the feedback
strategies associated with moving a teacher from one level to the next level to help construct
specific feedback. This part of the protocol also provides an opportunity for a coach to use
reflective questions and create a two-way coaching conversation.




Possible Reflective Questions:

What did you think worked well in the strategy you were using?
What was your goal in terms of student learning with this strategy?
Did students get what you wanted them to get in terms of learning?
What went better than you expected?

What didn’t go as well as you had expected?

If you could do it over again, would you change anything?

How did the lesson finish after | left the room?

How can | support your continued growth in using this strategy in your
practice.



Predominant Focus Element/Strategy:

Describe:

Acknowledge:

Coach:




Predominant Focus Element/Strategy:

Describe:

Acknowledge:

Coach:




Predominant Focus Element/Strategy:

Describe:

Acknowledge:

Coach:




