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Background Leading to Our Inquiry (Slide 2)  
Two important pieces of data impacted our inquiry.  First, we replaced 15 of our certified 
staff (and several support staff members) between 2019 and 2021.  Not having a clearly 
articulated vision for effective instruction and having so many new teachers on staff, we 
felt that something in the area of defining a common language for best practices was 
definitely a missing link.   Second, after reviewing the High Reliability Schools Level 2 
Survey results, it became clear that there were areas needing our attention.  One area of 
potential growth was Leading Indicator 2.6: Teachers have opportunities to observe and 
discuss effective teaching.  We have not made observing others a priority, and we have not 
formally defined what effective instruction looks like. Another area of potential growth was 
Leading Indicator 2.1: The school leader communicates a clear vision as to how instruction 
should be addressed. We have not dedicated the time or resources to developing a written 
school-wide instructional model in order to define a common language of instructional 
practices.  The survey feedback along with the high number of new teachers on our team 
drove this AR project.  After all, how could our new staff or existing staff meet the level of 
expectation for effective teaching if that hasn’t been clearly defined?  We have great 
teaching going on in our building, and our school has historically been an A school, but no 
one sees what’s going on behind the walls of the classrooms except the administrator.  
Instructional rounds with the hope of building an instructional snapshot seemed like a 
great place to start.  
 
The Purpose of Our Inquiry (Slide 3)   
The purpose of our action inquiry was to start small with voluntary instructional rounds in 
order to build momentum later.  We wanted to introduce the idea of instructional rounds 
and create a very positive experience for staff who chose to participate in them.  Our hope 
was to create opportunities for staff to observe others, be validated in their own work, and 
learn from colleagues within our own school. We also wanted to create a rewarding 
experience for the teachers being observed through immediate positive feedback.  We felt 
strongly that if we could create a positive experience voluntarily, we could more likely 
sustain our AR project efforts long term.  We also wanted to gain future momentum with 
the entire staff by introducing the 43 elements within the 10 design qualities from the New 
Art and Science of Teaching Model.  The hope is that these teachers will become our leaders 
for completing an instructional snapshot.   



    
Our Wondering (Slide 4)   
With this purpose, we wondered if we gave our teachers positive opportunities to see the 
amazing work going on within our own building, would that build trust among staff, 
positively impact teaching and learning, and help us lead our staff toward a culture of 
believing in the power of teacher efficacy.  Our staff was already familiar with Hattie’s Visible 
Learning and the effect sizes that have the greatest and least impact on student performance.  
Our teachers had already agreed that collective teacher efficacy was important.  We also 
wondered if we started small during this Covid year, by making this AR Project voluntary, 
that give us the momentum we need going into the 2021-2022 school year to keep this 
process going. 

Our Actions (Slides 5-7)  
The first thing we did was identify areas of potential growth. Upon analysis of the HRS Level 2 
survey results, we saw a need to more clearly communicate a common language for effective 
instruction and to expand the opportunities for our teachers to observe and learn from each other.  
We also recognized that many of the teachers who completed the survey were no longer 
employed at our school.  As a result, we identified instructional rounds as a means to teacher 
efficacy and beginning the development of a school-wide instructional snapshot as a high impact 
project for our school.  

The next thing we did was create our plan.  We began by researching instructional rounds and 
pulling key points from that information to share with our staff.  We created handouts using 
Marzano’s work for our staff covering the following information:  

 What is an instructional round?  
 What happens during an instructional round?  
 What is the process of an instructional round?  

In addition, we clearly identified roles and responsibilities during instructional rounds so 
teachers knew exactly who was doing what and for what purpose.  We identified the principal’s 
role, the instructional round leader’s role, the observers’ role, and the observed teacher’s role. 
We wanted the staff to feel safe and trust in the process we were proposing to them.  The 
instructional rounds plan initially included 10 minutes of observation and 10 minutes of 
debriefing.  We planned for the teacher leaders to present this information to the entire staff 
during a PLC meeting.   
 
Part of planning also included how to collect feedback in a nonthreatening way. We did not want 
the data collection process to take away from the instructional rounds.  We created reflection 
sheets with survey questions and positive feedback forms for teachers to leave the host teacher.   
 
The next part of creating our plan was deciding how to get the ball rolling with the instructional 
rounds.  We decided the best way to lead was to “be the lone nut”, so we started the first two 
instructional rounds involved teacher leaders being observed by their respective teams.  We 
planned for Jennifer (4th Grade Teacher) to teach her lesson for Shayla’s first grade team, and 
Shayla would serve as the leader of the round.  Next, Shayla (1st Grade Teacher) would teach her 
lesson for Jennifer’s fourth grade team, and Jennifer would serve as the round leader.  We were 
concerned that due to Covid and it being a high stress year, teachers may not be receptive to the 



idea of instructional rounds.  We did not want staff to think this was just one more thing we were 
asking them to do.  We wanted them to believe in the importance of the work.  To keep the staff 
interested in going into each other’s classrooms, we came up with the idea of a Southwest WOW 
Fridge.  We expect our teachers to hang samples of exemplary student work in and outside of 
their classrooms.  We took this concept, and as teacher evaluation observations were going on, 
the administrator took pictures in nearly every classroom of exceptional work, strategies, lesson 
ideas, décor, bulletin boards, assignments, projects, etc… to hang on display in the teacher 
workroom.   

We shared the plan with staff by having the teacher leaders present the handouts and information 
at a school-wide PLC meeting.  We held the meeting in one of the teacher leader’s classrooms 
for a change of pace and to get teachers into someone else’s classroom.  We asked the staff to let 
us know after the meeting if they were interested in being observed for an instructional round.  
We had several staff members willing to host their colleagues.  Many teachers were very 
receptive to the idea of instructional rounds.  During the PLC meeting staff commented that just 
sitting in the classroom for the meeting gave them an idea they could take back to their 
classrooms.  That was exactly what we wanted them to think and feel.  

Scheduling the instructional rounds and the coverage needed was the most challenging part of 
the project.  We had to adhere to Covid procedures and find enough staff to cover everyone.  Our 
master schedule this year is complicated and finding ways to cross grade levels with coverage 
was not an easy task.  In the end, we were able to provide coverage for all of the teachers 
participating in the instructional rounds, and we were successful in not asking teachers to give up 
prep or lunch time in order to participate.  We started by scheduling the first rounds with the 
teacher leaders and their teams.  After obtaining feedback from the staff who participated, we 
adjusted the time to 20 minutes of observation and 10 minutes of debriefing.  We were able to 
conduct additional rounds in this format.   

Data Collection (Slide 8)  
During the observation we asked teachers to identify any and all of the 43 elements within the 10 
design areas using The New Art and Science of Teaching Model.  We created a short reflection 
sheet asking teachers to identify three things upon conclusion of the observation: what did they 
observe that reaffirms something they are doing now, what strategies they would like to know 
more about, and what strategies they saw that they will try in their own classrooms.  We also 
asked some follow up questions about whether or not they would be interested in participating in 
another instructional round, and if so, what grade level they would want to see, and any other 
feedback they wanted to share.  After the first set of instructional rounds we made an adjustment 
to data collection and transferred everything over to a Google Form.  Teachers brought their 
Chromebooks to the debriefing session and completed the Google Form at that time.  To keep 
things fun and lighthearted, we went to Teachers Pay Teachers to purchase an instructional 
rounds package of themed printable forms for the observers to leave the teacher being observed a 
kind, positive note.  These allowed observers to identify the great things the teacher did great and 
leave a positive comment.   
 
 
 



Our Data (Slides 9-18)  
Our first three data points came from the three reflection questions: What did you observe 
that reaffirms something you are doing now?  What strategies would you like to know 
more about? What strategies did you see that you will try in your own classroom?  We 
were excited to see that 100% of participants reported that they observed something that 
reaffirmed what they were doing now in their classrooms and that 78% of participants saw 
something they were willing to go back to their classrooms to try.   
 
The fourth data point shows which of the ten design elements teachers observed during 
their observation.  Our plan for gathering this information was to expose the staff 
participating to the design elements so that we can use it to build a common language for 
effective instruction.  This data will be used as a starting point for our leadership team as 
they work to create a schoolwide instructional model for the 2021-2022 school year.  
 
The fifth, sixth, and seventh data points were obtained to help us determine how 
instructional rounds were received this year on a voluntary basis.  We wanted to know if 
teachers felt it was worth their time to step out of their classrooms and participate in the 
experience of instructional rounds.  It was very exciting to see that 88.9% of participants 
indicated they would be willing to go through another instructional round.  This was 
important information as we plan to implement instructional rounds schoolwide next year. 
There were mixed reviews on whether or not to have the expectation of one instructional 
round per semester. Knowing this information, we will be looking at every teacher doing 
one instructional round next year.  Once this becomes a part of our school culture, we hope 
to increase this to once per semester.  Knowing how teachers felt about being observed 
was important to our research.  We wanted to get a feel for how many staff members 
would be willing to be observed.  We currently have many beginning teachers in our 
building, which may have contributed to the split in responses to this question.  
 
The final two data points included written feedback from participants.  Teacher feedback 
was very positive overall.  Teachers showed excitement through hallway conversations 
about seeing former students, learning something new, and feeling validated in their own 
work.   
 
Our Discoveries (Slides 19-22)  
Below are some discoveries that we made through this action research process:  

 Learning Statement One: Teachers wanted to have the opportunity to 
observe and learn from others and were more open to it than expected.  

 Learning Statement Two: Instructional rounds helped affirm best 
practices and gave observers new ideas.  

 Learning Statement Three: Starting small with a positive voluntary 
experience this year will help us increase the expectation of instructional 
rounds for all staff next year.   
 

 



Teachers wanted to have the opportunity to observe and learn from others and 
were more open to it than expected: We were surprised at the number of staff 
members who wanted to participate in instructional rounds this year, especially given 
this was a very difficult year with Covid.  We were pleased to obtain feedback after 
our first instructional rounds that teachers wanted more time in the classroom to 
observe during the round.  Teachers who participated learned that we can all learn 
something new from each other even at different grade levels.  It also helped reaffirm 
that we all have different strengths.  For some that comes in the form of classroom 
management, for others, that might be in checking for understanding at various levels. 
 
Instructional rounds helped affirm best practices and gave observers new ideas:  
When we looked at our data and talked to teachers about their experiences during the 
instructional round, 100% of participants were excited to see that something they are 
doing in their classroom is also happening in someone else’s classroom.  This is 
important because building trust among staff is critical for building collective teacher 
efficacy.  Almost 78% of participants indicated they saw something they could go back 
to their classrooms to use immediately.  One kindergarten teacher said, “I have been 
teaching for a long time and that was the first time I saw that done during calendar 
time.  I am definitely making an adjustment to what my calendar time looks like.”   
 
Starting small with a positive voluntary experience this year will help us increase 
the expectation of instructional rounds for all staff next year: With this year being 
taken over by Covid, we were not sure how many staff members would be willing to 
participate in the AR Project.  Emotions, anxieties, and stress were high this year with 
us coming back to school despite Covid, new Covid procedures, teachers having to 
teach in person students and online students, more prep needed and less time. We were 
afraid to force the entire staff to participate in the AR Project for these reasons.  Since 
the participants had such a positive experience, we are confident that this will build the 
momentum we need for all staff to engage in and learn from instructional rounds next 
year.   
 
Where We Are Headed Next (Slide 23)  
This was a rewarding and positive professional experience for our staff.  We learned a lot 
about the strengths and opportunities for our school through the High Reliability Schools 
Surveys.  The HRS Surveys helped us pin point potential areas of growth.  The action 
research itself allowed us the opportunity to get teachers into each other’s classrooms, 
which is something they were not used to doing.  Being give opportunities to see highly 
effective teachers deliver instruction was also a powerful professional experience for new 
staff and staff who were new to a grade level.  

Going forward, our goal is to refine and grow the process of instructional rounds through 
our school leadership team for the coming school year.  We want to continue to expand our 
teachers’ instruction and strengthen collaboration among staff.  We would like to see every 
staff member participate in at least one instructional round and debriefing session during 
the 2021-2022 school year.   We would also like to see more conversations within and 
across grade levels about what effective instruction looks like within the 10 design areas.  



Now that our staff has seen and interacted with The New Art and Science of Teaching 43 
research based elements and the 10 instructional design areas, we are confident that we 
will be able to create our school-wide instructional snapshot at the start of the 2021-2022 
school year.  We will then use our instructional rounds throughout the upcoming school 
year to refine the instructional snapshot.  We hope that in the long term, this becomes part 
of our school culture and works two fold in supporting and retaining staff.   
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OUR DISCOVERIES

Learning Statement Two: 

 Instructional rounds helped affirm best practices and gave observers 
new ideas: When we looked at our data and talked to teachers about 
their experiences during the instructional rounds, 100% of participants 
were excited to see that something they are doing in their classroom is 
also happening in someone else’s classroom.  This is important because 
building trust among staff is critical for building collective teacher 
efficacy.  Almost 78% of participants indicated they saw something they 
could go back to their classrooms to use immediately.  One kindergarten 
teacher said, “I have been teaching for a long time and that was the first 
time I saw that done during calendar time.  I am definitely making an 
adjustment to what my calendar time looks like.”  



OUR DISCOVERIES

Learning Statement Three: 

• Starting small with a positive voluntary experience this year will help 
us increase the expectation of  instructional rounds for all staff  next 
year: With this year being taken over by Covid, we were not sure how many 
staff  members would be willing to participate in the AR Project.  Emotions, 
anxieties, and stress were high this year with us coming back to school 
despite Covid, new Covid procedures, teachers having to teach in person 
students and online students, more prep needed and less time. We were 
afraid to force the entire staff  to participate in the AR Project for these 
reasons.  Since the participants had such a positive experience, we are 
confident that this will build the momentum we need for all staff  to engage 
in and learn from instructional rounds next year.  



WHERE WE ARE HEADED 
NEXT

• Continue to refine and grow the process of 
instructional rounds through our leadership team for 
the 2021-2022 school year. 

• Have all staff  participate in at least one instructional 
round during the 2021-2022 school year. 

• Using staff  feedback, have our leadership team 
facilitate the creation of a completed instructional 
snapshot for the 2021-2022 school year. 

• Refine our support plan for new staff  and continue to 
find ways to increase teacher (and staff) efficacy. 
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