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Background:
• Small school
• Young/new staff
• 1 Administrator
• Big changes to curriculum and schedule for 

2019-2020
• Development of common norms and 

accountability
• Create opportunities for teacher leaders
• Create “say” or “buy-in” on school wide 

decisions
• Create a leadership and advisory team to assist 

administration
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Purpose:

Therefore, the purpose of our Action Inquiry was to develop Professional Learning 

Communities in our building. When this was shared with the corporation 

administration team, we decided it would be a corporation initiative to review our 

professional development schedule and implement the proper PLC model at NVCSC. 

With many important changes to be made before the 2019-2020 school year, we felt 

that staff and administration should work together to make these decisions. This 

would continue to build a cohesive culture as we move forward to improve student 

learning through vertical alignment corporation wide.   
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Our Wondering:

With this purpose, we wondered if the PLC model would create a more applicable use of 
professional development time, improve teacher buy-in, and create teacher leaders. 

Implementing the PLC model from the ground up is a new development for our staff. Our 
hope was that this model would also give teachers opportunities to discuss, share, and 

assist administration with decisions.
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Our Actions:

• Attended PLC Training (one in the fall and one in the spring)
• Staff took survey to determine strengths and weaknesses in 

relationship to content area
• Developed PLC groups according to content area
• Groups met to establish roles, norms,  and what happens when 

norms are not met
• Groups were given agendas to meet and discuss monthly
• Facilitators would report back to administration with meeting notes
• A survey was sent out to the staff mid-year evaluating  the PLC model
• Revisions were made based upon feedback
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Data Collection:

• From the survey of staff strengths, teams were developed.
• PLC foundations were established in each team as well as a 4-step response to 

violating norms. These were turned in to administration.
• PLC meetings were set and determined by facilitators and put onto a calendar for the 

year.
• After each meeting, notes were turned into administration for review.
• Team leaders with administration would make decisions and have discussions based 

on team meeting notes.
• A mid-year survey was taken by staff on the PLC model. (One will also be completed at 

the end of the school year.)
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Data Collection:

Reading/ELA, 32

Math, 44

Writing, 12

Science, 8
S. Studies, 4

PERCENTAGE OF TEACHER STRENGTHS
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Data Collection:

Content Area Strengths:
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Data Collection:

PLC Foundations:
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Data Collection:

Professional Development Calendar:
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Where We Are Heading Next:

Based on the information and the experience, we believe one meeting a 
month should be dedicated to content area PLC meetings. This would 
create more ongoing discussion and revision with curriculum. We also 
feel that it is beneficial for staff to meet outside their grade level (even 
though there will always be a difference in opinions and vision at times).  

Therefore, we feel the PLC model is something we will continue with for 
the next school year. As we move forward, our PLC topics need to 
directly align with our school improvement plan. 
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Data Collection:

Mid Year PLC Survey by the Staff:
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Our Discoveries:

Learning Statement 1: The staff felt like the use of PLC meetings were 
a more productive use of professional development time. There were 
deeper discussions about topics relevant to instruction, curriculum, 
and schedule.

Learning Statement 2: There seemed to be more “voiced” opinions by 
staff members when it came to decision making. This caused some 
tension among staff.

Learning Statement 3: Staff members noted it was nice to 
collaborate with teachers outside their grade level. From these 
discussions, vertical alignment was a result.
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Thank You For Listening
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Indiana State University IPLI Cohort 5 
Showcase Presentation Narrative 

 
Title of Action Research: 
POSITIVE LEADERS CONNECTING 
Transforming Teachers to Teacher Leaders 
 
NORTH VERMILLION ELEMENTARY SCHOOL 
Principal: Brian Byrum 
bbyrum@nvc.k12.in.us 
Team Members: Taylor Dicken & Amanda Hendrix 
 
Background: 
North Vermillion Elementary School is very small with a population of just under 400 students 
in grade K-6. We have had several teachers retire over the last 5 years creating a very young 
and new staff. We have one administrator in the building with a lot of responsibility wearing 
many different “hats”. For the 2019-2020 school year, changes in schedule and curriculum need 
to be decided and implemented. Through action research, we felt we needed to be more 
intentional at creating more opportunities for teacher leaders, create a leadership team to help 
with “buy-in”, as well as develop common norms and accountability. 
 
Purpose of Inquiry: 
The purpose of our Action Inquiry was to develop Professional Learning Communities in our 
building. When this was shared with the corporation administration team, we decided it would 
be a corporation initiative to review our professional development schedule and implement the 
proper PLC model at NVCSC.  
With many important changes to be made before the 2019-2020 school year, we felt that staff 
and administration should work together to make these decisions. This would continue to build 
a cohesive culture as we move forward to improve student learning through vertical alignment 
corporation wide.    
 
Our Wondering: 
With this purpose, we wondered if the PLC model would provide the framework to create a 
more applicable use of professional development time, improve teacher buy-in, and create 
teacher leaders.  
Implementing the PLC model from the ground up is a new development for our staff. The staff 
sometimes confused Professional Development time and Professional Communities in thinking 
they were one in the same. Our hope was that the true PLC model would educate us on a true 
learning community and also give teachers opportunities to discuss, share, and assist 
administration with decisions. 
 
 
 



Our Actions: 
After discussion, the administration team decided to move towards the PLC model corporation 
wide. The team attended the PLC training offered by Solution Tree. After attending that 
training, we pushed out a survey for our staff to identify where they felt they were the 
strongest in the content areas. After reviewing the survey results, the staff was placed in teams 
according to those strengths as well as a representation of different grade levels and special 
areas. Those teams then met to develop roles, norms, and consequences when norms are not 
met. Groups were given agendas and a PLC calendar was developed for at least one meeting 
per month. The Facilitator of each group met with administration to discuss meeting notes. A 
survey was sent out mid-year and another one at the end of the year to determine action, 
revisions, and to make decisions.  
 
Data Collection: 

• From the survey of staff strengths, teams were developed. (Appendix 1) 
• PLC foundations were established in each team as well as a 4-step response to violating 

norms. These were turned in to administration. (Appendix 2 and 3) 
• PLC meetings were set and determined by facilitators and put onto a calendar for the 

year. (Appendix 4) 
• After each meeting, notes were turned into administration for review. (Appendix 5) 
• Team leaders with administration would make decisions and have discussions based on 

team meeting notes. 
• A mid-year survey was taken by staff on the PLC model. (One will also be completed at 

the end of the school year) (Appendix 6) 
 
 
Our Discoveries: 
Learning Statement 1: The staff felt like the use of PLC meetings were a more productive use of 
professional development time. There were deeper discussions about topics relevant to 
instruction, curriculum, and schedule. 
Learning Statement 2: There seemed to be more “voiced” opinions by staff members when it 
came to decision making. This caused some tension among staff. 
Learning Statement 3: Staff members noted it was nice to collaborate with teachers outside 
their grade level. From these discussions, a more vertical alignment was a result. 
 
Where Are We Headed Next? 
Based on the information and the experience, we believe one meeting a month should be 
dedicated to content area PLC meetings moving into next year. This would create more ongoing 
discussion and revision with curriculum. We also feel that it is beneficial for staff to meet 
outside their grade level (even though there will always be a difference in opinions and vision at 
times).   
Therefore, we feel the PLC model is something we will continue with for the next school year. 
As we move forward and improve on our practices, we feel our PLC topics need to directly align 
with our school improvement plan to expand growth.  
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